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About These Materials: 
Teacher materials on the Civil Rights Movement often have a focus on events in 
the 1960s and national topics. However, the Civil Rights Movement is rooted in 
and informed by much earlier periods of history. Additionally, many significant 
events related to Civil Rights history happened right here, in Rhode Island.  
 
The Rhode Island Historical Society, in partnership with the Rhode Island Black 
Heritage Society and the Rhode Island Historical Preservation and Heritage 
Commission, was awarded a grant from the National Park Service* for a 
multiphase project on African Americans’ Struggle for Civil Rights in Rhode 
Island: The 20th Century. The project consisted of conducting archival research, 
collecting oral histories, and documenting places of significance to civil rights in 
Rhode Island over the course of three years, 2017-2020. Public exhibits and 
school unit plans were also created thanks to this grant.  
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The following lessons reference many types of primary sources from local, Rhode 
Island collections and some created for this project, like the oral histories in 
lessons 3 and 4. They also include new secondary source documents called 
Historic Property Data Forms that were completed in the course of this grant-
funded project by The Public Archaeology Laboratory, Inc. 
 
These lessons are meant to serve as a supplement to the Civil Rights history 
already being taught in classrooms; the focus is on local events and people. 
Some lessons may reference time periods earlier than the 1960s, while also 
drawing connections from those events up to today. 
 
The lessons are not designed to be used in lecture-style teaching or as 
independent homework assignments.  The lessons use collections of primary and 
secondary sources with guiding questions and graphic organizers to help 
students analyze the sources and gather their thoughts to be used as points of 
class discussion, either in groups or as a whole class.  Some of the questions ask 
students to formulate and back-up their own thinking.  As such, there may not 
be right or wrong answers, and students should be encouraged to listen to and 
consider the perspectives of their peers. 
 
*This material was produced with assistance from the Historic Preservation Fund, 
administered by the National Park Service, Department of the Interior. Any 
opinions, findings, and conclusions or recommendations expressed in this 
material are those of the author(s) and do not necessarily reflect the views of 
the Department of the Interior. 

Learning Objectives: 
Students will understand and evaluate differences between primary and 
secondary sources  
 
Students will evaluate and analyze sources to gather historical information which 
will inform their own decisions and arguments  
 
Students will make connections between the events of the Civil Rights 
Movement to current circumstances today  
 
Students will analyze and evaluate criteria for designating structures for historic 
preservation and learn why historic preservation is an important process 
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Educational Standards: 
RI K-12 GSEs for Civics and Government  
GSEs for Grades 9-12 
C&G 1: People create and change structures of power, authority, and 
governance in order to accomplish common goals. 
C&G 1–2: Students demonstrate an understanding of sources of authority and 
use of power, and how they are/can be changed, by… 

a. identifying how actions of a government affect relationships involving 
the individual, society and the government (e.g., Homeland Security)  

 
C&G 2: The Constitution of the United States establishes a government of limited 
powers that are shared among different levels and branches. 
C&G 2–2: Students demonstrate an understanding of the democratic values 
and principles underlying the U.S. government by…  

c. identifying and giving examples of the discrepancies between 
democratic ideals and the realities of American social and political life 

 
C&G 3: In a democratic society all people have certain rights and 
responsibilities. 
C&G 3–2: Students demonstrate an understanding of how individuals and 
groups exercise (or are denied) their rights and responsibilities by… 

d. identifying and explaining ways individuals and groups have exercised 
their rights in order to transform society  
 

C&G 4: People engage in political processes in a variety of ways. 
C&G 4–1: Students demonstrate an understanding of political systems and 
political processes by… 

e. analyzing multiple perspectives on an historical or current controversial 
issue  

 
C&G 4–3: Students participate in a civil society by… 

b. identifying and describing the role that various institutions play in 
meeting the needs of the community  

 
C&G 5: As members of an interconnected world community, the choices we 
make impact others locally, nationally, and globally. 
C&G 5-2: Students demonstrate an understanding of the benefits and 
challenges of an interconnected world by… 
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b. analyzing and evaluating a contemporary or historical issue (e.g., free 
trade versus fair trade, access to medical care and terrorism)    

 
RI K-12 GSEs for Historical Perspectives/RI History  
GSEs for Grades 9-12 
HP 1: History is an account of human activities that is interpretive in nature. 
HP 1 –1: Students act as historians, using a variety of tools (e.g., artifacts and 
primary and secondary sources) by… 

a. formulating historical questions, obtaining, analyzing, evaluating 
historical primary and secondary print and non-print sources  
b. explaining how historical facts and historical interpretations may be 
different, but are related 
 

HP 1–2: Students interpret history as a series of connected events with multiple 
cause-effect relationships, by… 

a. explaining cause and effect relationships in order to sequence and 
summarize events, make connections between a series of events, or 
compare/contrast events 
 

HP 2: History is a chronicle of human activities, diverse people, and the societies 
they form. 
HP 2– 1: Students connect the past with the present by… 

a. explaining origins of major historical events  
b. identifying and linking key ideas and concepts and their enduring 
implications  
c. analyzing and evaluating how national and world events have 
impacted Rhode Island and how Rhode Island has impacted national 
and world events 
 

HP 2– 2: Students chronicle events and conditions by… 
a. creating narratives based on a particular historical point of view 
b. synthesizing information from multiple sources to formulate a historical 
interpretation 

 
HP 3: The study of history helps us understand the present and shape the future. 
HP 3– 1: Students demonstrate an understanding of how the past frames the 
present by… 
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a. gathering evidence of circumstances and factors contributing to 
contemporary problems  
b. formulating a position or course of action on a current issue from a 
choice of carefully evaluated options, taking into account the historical 
underpinnings  
 

HP 3 – 2: Students make personal connections in an historical context (e.g., 
source-to-source, source-to-self, source-to-world) by… 

a. articulating an understanding of the meaning, implications, and impact 
of historical events on their lives today 
b. analyzing how an historical development has contributed to current 
social, economic, or political patterns 
 

HP 5:  Human societies and cultures develop and change in response to human 
needs and wants. 
HP 5– 2: Students demonstrate an understanding that culture has affected how 
people in a society behave in relation to groups and their environment by… 

a. analyzing how membership in particular cultural groups has affected 
civic engagement on the local, regional, and national level, citing 
evidence. 

 
HP 5– 3: Various perspectives have led individuals and/or groups to interpret 
events or phenomena differently and with historical consequences by… 

a. utilizing sources to identify different historical narratives and 
perspectives about the same events. 

 
 
RI K-12 GSEs for Geography 
GSEs for Grades 9-12 
G 1: The World in Spatial Terms:  Understanding and interpreting the organization 
of people, places, and environments on Earth’s surface provides an 
understanding of the world in spatial terms.  
G 1–1: Students understand maps, globes, and other geographic tools and 
technologies by… 

c. analyzing how place shapes events and how places may be changed 
by events 
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G 2: Places and Regions:  Physical and human characteristics (e.g., culture, 
experiences, etc.) influence places and regions. 
G 2–1: Students understand the physical and human characteristics of places 
by… 

a. evaluating how humans interact with physical environments to form 
past and present communities. 

 
G 2–2: Students distinguish between regions and places by… 

a. analyzing and explaining how concepts of site and situation can explain 
the uniqueness of places. 

 
Additionally, these lessons meet the ELA Common Core anchor standards of 
reading and writing--especially the literacy in history/social studies strand--as 
well as the anchor standard of speaking & listening.  

Definitions: 
Activist- a person who works to bring about social or political change 
 
Commemorate- to celebrate and/or remember by doing or building something  
 
Congregation- a group of people assembled for religious worship 
 
CORE- stands for “Congress of Racial Equality.” This organization was nationwide 
but had many state-run chapters 
 
Emancipation- the process of being set free from restrictions; liberation 
 
Fair Housing- a practice and eventual legislation that prohibits discrimination in 
home sales, rentals, and financing based on personal demographics such as 
race 
 
Historic Preservation- an endeavor that seeks to preserve and protect buildings 
and landscapes with historical significance  
 
Injustice- a lack of fairness 
 
Mobilize- to make something capable of moving; to begin putting plans into 
action 
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NAACP- stands for “National Association for the Advancement of Colored 
People.” This organization, like others, was nationwide but had many state and 
regional chapters 
 
National Register of Historic Places- The U.S. federal government’s official list of 
districts and buildings designated for preservation because of their historical 
significance 
 
Oral History- the collection and study of historical information using sound 
recordings of interviews with people having personal knowledge of past events 
 
Prosecution- conducting legal proceedings against someone in a criminal 
charge 
 
Rehabilitation- the act of restoring something to its original condition after being 
damaged 
 
Strategic- carefully planned to serve a specific purpose 
 
Sue- institute legal proceedings against someone or something 
 
Vigil- an event when a group stays in a place and quietly waits, prays, etc., 
especially at night 
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Lesson 1: Identifying Primary and Secondary Sources 
All primary and secondary sources in this lesson relate to African Heritage Civil 
Rights in Rhode Island in the 20th century. All five of these sources are also used 
in the following lessons in this unit. 
 
This hand-out gives a quick overview of what kind of materials are considered 
primary and secondary sources. Review it and complete the following 
worksheet. 
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Primary and Secondary Source Worksheet 
 

In this box, list three (3) examples of primary sources: 
1. 
 
 
2. 
 
 
3. 
 
 

In this box, list three (3) examples of secondary sources:  
1. 
 
 
2. 
 
 
3. 
 
 

List some examples of primary sources that could tell us about your life: 
1. 
 
 
 
2. 
 
 
 
3. 
 
 

Are there any secondary sources that could tell us about your life? If so, list 
them here: 
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Document Analysis: 
As you analyze each of the following primary sources, complete the document 
analysis worksheet for each.  
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Document 1: 
This poster is from 1854 and announces an Emancipation Day celebration. 

First of August Celebration!, 1854, RIBHS Collections 
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Document 2: 
This is an article written in 2019 in the Providence Journal about Juneteenth 
celebrations.  

 
In Providence, Juneenth celebrations marks end of slavery in America, 2019, 
https://www.providencejournal.com/news/20190623/in-providence-juneteenth-
celebration-marks-end-of-slavery-in-america 
 
  

https://www.providencejournal.com/news/20190623/in-providence-juneteenth-celebration-marks-end-of-slavery-in-america
https://www.providencejournal.com/news/20190623/in-providence-juneteenth-celebration-marks-end-of-slavery-in-america
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Document 3:  
The following is an oral history clip of Cliff Montiero reflecting on his experience 
during the Civil Rights Movement in Rhode Island in the 20th century.  
 

 
Cliff Montiero Oral History 

 

Oral History of Cliff Montiero, recorded Spring 
2018 in Johnston, RI.  Interviewer is Keith Stokes.  
Courtesy of Rhode Island Historical Society, 
Rhode Island Black Heritage Society, and 
Rhode Island Historical Preservation and 
Heritage Commission with support from a grant 
by the National Park Service. Image courtesy of 
the Rhode Island Black Heritage Society. 

 

Transcription 

Keith Stokes: What happened the day Martin Luther King was assassinated? 
 
Cliff Montiero: I worked with the council of churches and had an office on the 
third floor. I get a phone call from one of my friends. I’m still active in CORE but 
I’m at the council of churches. He said Martin Luther King got killed by a white 
man. I was crazy for an hour, yelling and screaming. And then, I called a white 
man named Al, Albert. He ran the Unitarian church on Elmwood Avenue. Can’t 
think--Public Street comes down and goes across Elmwood Avenue. There’s a 
Unitarian church right there. I can’t think of the name of that. He calmed me 
down. He was a white man. He calmed me down. He says ‘okay, what are we 
going to do?’ Before we know it, we were discussing going to the State House, 
putting together a candle vigil.  
 
Keith Stokes: Did that happen? 
 
Cliff Montiero: Yes it did. I went on the radio talking about my commitment to 
nonviolence and that the need to continue with nonviolence and the 
importance of supporting Dr. King’s dream. So everything I did was to push 
nonviolence.  

https://www.rihs.org/wp-content/uploads/2019/09/Unit-2-Lesson-4-CM.mp3
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Document 4:  
This document is called a Historic Property Data Form. The form was completed in 2019 
by The Public Archaeology Laboratory, Inc. (PAL) and provides details on the property 
at 65 Friendship Street in Newport, RI. 
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Historic Property Data Form, 65 Friendship Street, Newport, RI, 2019, Available in the RIHS Collections 
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Document 5: 
This is an article written in the Providence Journal in 1962 by Reverend Percy A. 
Carter of the Olney Street Baptist Church. 

 
How Far Away is Albany, Ga.?, 1962, Providence Journal, RIHS Collections 
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Document Analysis Worksheet 
As you look through each source, complete this worksheet. When explaining 
why you think something is a primary or secondary source, make sure you use 
evidence to support your argument. 
 

Document # Primary or Secondary 
source? 

Why? Be sure to use evidence 
from the source to support 

your argument.  

#1- “First of August 
Celebration!” poster, 
1854 

  
 
 
 
 

#2- Juneteenth 
Providence Journal 
article, 2019 

  
 
 
 
 

#3- Cliff Montiero oral 
history audio clip, 2018 

  
 
 
 
 

#4- 65 Friendship Street 
Historic Property Data 
Form, 2019 

  
 
 
 
 

#5- Reverend Carter 
Providence Journal 
article, 1962 
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Appendix A: Teacher Answer Key 
Though this answer key serves as a guideline of which sources are primary and 
secondary, please be sure to note that for some sources, an argument can be 
made either way. Encourage students to use evidence to support their 
arguments either way rather than just focusing on getting the correct answer.  
 

Document # Primary or Secondary 
source? 

Notes: 

#1- “First of August 
Celebration!” poster, 
1854 

Primary An advertisement for an 
event that took place in 1854. 
 
 

#2- Juneteenth 
Providence Journal 
article, 2019 

Secondary Written after the event it’s 
discussing; writer wasn’t a 
participant in the event. 
 
 

#3- Cliff Montiero oral 
history, 2018 

Primary This oral history is a first-hand 
account of events in history. 

#4- 65 Friendship Street 
Historic Property Data 
Form, 2019 

Secondary This form compiles and is 
informed by primary sources 
about the property at 65 
Friendship Street. 
 
 

#5- Reverend Carter 
Providence Journal 
article, 1962 

Primary (case can be 
made for secondary) 

This article is primary because 
it is an opinion piece based 
on someone’s personal 
experience in history. 
However, a logical case can 
be made that it’s secondary.  
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Lesson 2: The Power of Place 
When we learn about history, we often start the story by establishing place: 
where did the events take place? How did this place impact the story we’re 
telling? Or, when we venture out to learn history for ourselves, we often find 
ourselves at museums or historic sites that use a physical place to tell a story. 
These physical places have been preserved because they help us keep historic 
stories alive and offer a clear connection between the past and present. This is 
the power of place. 
 
In this lesson, you will learn about celebrations of African heritage and resilience 
during the 20th and 21st centuries in Rhode Island and the places where these 
celebrations took, and continue to take, place. In doing this, you will also get an 
in-depth look at the process of nominating places for historic designation to 
ensure that they can be saved for future generations. As a culminating activity, 
you will explore important places in your life and discuss what stories those 
places can tell us. 
 
 
DO NOW Activity: If you were going to make a museum about your life, where 
would you put it? What kind of building would it be in? Would it even be a 
building? Where would it be located? What would it look like? Why is that space 
important for telling the story of your life? You can draw, write, or do both to 
explain your answer. 
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Visit this website to learn a little more about the National Register of Historic 
Places, managed by the National Park Service. 
https://www.nps.gov/subjects/nationalregister/what-is-the-national-register.htm 
 
 
Document 1: Historic Property Data Form 
 
In 2018 and 2019, Crescent Park and Crescent Park Carousel were researched 
by The Public Archaeology Laboratory, Inc. (PAL) and in doing that research, 
PAL completed a Historic Property Data Form for the park. That form is on the 
next page. Read the form and complete the questions on the following pages.  
 

https://www.nps.gov/subjects/nationalregister/what-is-the-national-register.htm
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Historic Property Data Form, 700 Bullocks Point Avenue, East Providence, RI, 2018, Available in the RIHS 
Collections 



2019 Rhode Island Historical Society    25 
 

Document Analysis Worksheet 
 

1. What do Emancipation Day celebrations commemorate the anniversary 
of? Are there multiple dates to commemorate? If so, why? 

 
 
 
 
 
 
 

2. When were the celebrations moved from Rocky Point to Crescent Park? 
Why were they moved? 
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Document 2:  Historical Broadside 
 
Below is an 1854 announcement for an Emancipation Day celebration in Rhode 
Island. Read and analyze the poster and answer the questions that follow. 

First of August Celebration!, 1854, Courtesy of the Rhode Island Black Heritage Society 
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Document Analysis Worksheet 

 
1. Who is organizing the event advertised in this poster? 

 
 
 
 
 

2. Who is invited to the celebration according to the poster? 
 
 
 
 
 

3. Where do you think the organizers would’ve hung these posters to 
advertise the events? Why? 

 
 
 
 
 
 
Document 3: Digital Article 
 
The Historic Property Data Form for Crescent Park, prepared by PAL, states that: 
 
“Emancipation Day celebrations were held at Crescent Park through at least 
the 1960s. Later celebrations in Rhode Island were held at Roger Williams Park 
and Waterplace Park in Providence and continue to the present day.”  
 
One of those celebrations that continues today is called Juneteenth. 
Juneteenth is celebrated in Rhode Island and across the US. The source below is 
a digital article from the Providence Journal about the 2019 Juneteenth 
celebration. Read the article and answer the following questions: 
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“In Providence, Juneenth celebrations marks end of slavery in America,” 2019, 
https://www.providencejournal.com/news/20190623/in-providence-juneteenth-
celebration-marks-end-of-slavery-in-america 
 
Document Analysis Worksheet 
 

1. What anniversary does Juneteenth celebrate?  
 
 
 
 
 
 
 

2. Why does Jay Lew say it’s important to celebrate black culture? 
 
 
 
 
 

3. Why do you think Rhode Island has shifted to celebrating Juneteenth 
instead of Emancipation Day?  

 
 
 
 
 
 
 
 
 
 

4. Why do you think both of these celebrations took place in parks? 
(Emancipation Day in Crescent Park and Juneteenth in Roger Williams 
Park) 

 
 
 

https://www.providencejournal.com/news/20190623/in-providence-juneteenth-celebration-marks-end-of-slavery-in-america
https://www.providencejournal.com/news/20190623/in-providence-juneteenth-celebration-marks-end-of-slavery-in-america
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Lesson Follow-up: 
The sources included in this lesson are some of the very few that exist to tell us 
about the Emancipation Day celebrations at Crescent Park. Often in history, the 
people collecting sources so that historic stories could be told to future 
generations did not value collecting sources that tell stories about black history 
or the history of people of color. But, we know today that just because there are 
few sources, it doesn’t mean that we can’t tell those stories. Instead, we use 
what we do have to make connections and evidence-based assumptions 
about the past. We can also use our own experiences to try and think about 
how people living in those historic moments might have felt and thought.  
 
 
This lesson has shown that places need to be preserved to tell us important 
stories about the past. Think back to what you wrote in the “do now” activity; 
what place would house the museum that tells the story of your life? Use this 
worksheet, a modified Historic Property Data Form, to tell us about that place 
and make a case for its preservation for future generations.  
 
  



2019 Rhode Island Historical Society    30 
 

Name of Property: _____________________________________________ 
 
Town: ______________________________ 
 
Address (if known):_________________________________________ 
 
What is the property currently used for? (is it a house, a business, etc.?):  
 
______________________________________ 
 
What was the property historically used for (if not the same as its current use)?  
 
_______________________________________ 
 
What year/time period was the property built/created?  
 
_______________________________ 
 
 
 
 
 
Draw or insert a photo of the property here: 
 
 
 
 
 
 
 
 
 
 
History (tell the story of this place and why it’s important to preserve to tell your 
life story):  
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Lesson 3: Community Leaders 
While we mainly know the names of famous, male leaders like Martin Luther 
King, Jr. we also know that all kinds of people, nationwide and locally, made a 
difference in their communities by exercising leadership during the Civil Rights 
Era.  
 
During this lesson, you will read and hear about local Rhode Island civil rights 
leaders and what qualities made them great leaders.  
 
DO NOW Activity: Fill in this chart questioning “what makes a leader?” You can 
write sentences, write attributes, draw, or even describe one person whom you 
view as a leader. 
 

Qualities Leaders Have Actions Leaders Take 
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Document 1: Historic Property Data Form 
 
In 2018 and 2019, The Public Archaeology Laboratory, Inc. (PAL) researched and 
documented the homes and offices of many Civil Rights leaders in Rhode Island. 
In doing that research, PAL completed Historic Property Data Forms for those 
properties. The form for the Eleanor Walker Keys House is on the next pages. 
Read the form and complete the questions following the form. 
 

 
Eleanor Walker Keys.  Image courtesy of the Rhode Island Black Heritage Society 
 
 
Biography: “Eleanor was involved in various civil rights organizations in Newport, including the 
NAACP and the Women’s League Newport. In 1960, she was a chairperson for the local NAACP 
branch and by 1970 headed the branch (Newport Daily News 1960; Newport Mercury 1970). 
Eleanor was active in promoting the understanding of black history in Newport, delivering 
presentations about black historical figures to Newport classrooms. She also belonged to the 
Rhode Island Black Heritage Society and the Newport Historical Society. Eleanor received 
numerous awards for her civic work, including the City of Newport “Medal of Honor” Award, the 
Newport Daily News Community Service Award, and the 1978 George T. Downing Award 
(Memorial Funeral Home 2012).” 
 
Historic Property Data Form, 65 Friendship Street, Newport, RI, 2019, Available in the RIHS 
Collections 
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Historic Property Data Form, 65 Friendship Street, Newport, RI, 2019, Available in the RIHS Collections 
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Document Analysis 
 

1. List some of the organizations Eleanor Walker Keys was involved with. 
 
 
 
 
 
 
 
 
 

2. The Historic Property Data Form says that Eleanor Walker Keys was “active in 
promoting the understanding of black history in Newport.” What actions did she 
take to promote understanding of black history? 

 
 
 
 
 
 
 

3. Describe how Keys displayed leadership.  
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Document 2: Historic Property Data Form 
 
The next Historic Property Data form is for the Joseph G. LeCount law office. Read the 
form on the next pages and complete the questions that follow.  

 
Joseph LeCount. Image courtesy of the Rhode Island Black Heritage Society 
 
Biography: “Lawyer Joseph G. “J. G.” LeCount was born in Washington, D.C., and came to East 
Providence, Rhode Island, to live with relatives when he was two years old. His family later moved to the 
racially mixed West Elmwood section of Providence. As a high school student, he was one of the founders 
of the Marathon Club, an organization that sponsored athletic teams and later took up complex social 
and political issues to prove that black youth had ambition, could be respectable, and were involved in 
civic issues. Upon earning his law degree at Howard University Law School in Washington, D.C., LeCount 
returned to Providence where he became further involved in civil rights (Bell Jr. 1997:106–107). He was an 
active member of the Providence NAACP branch, serving as its president from 1935 to 1939, then as the 
chairman of the organization’s legal redress committee. LeCount was initially opposed to the 
establishment of the Urban League in Providence, believing that the NAACP could accomplish 
everything the Urban League was trying to do (Bell Jr. 1997:107). Despite this, he was a member of the 
Urban League from its founding, although he was not very active within the organization (LeCount 1976). 
He later changed his stance and led the Providence NAACP in working with the local branch of the 
Urban League to address issues in the black community. He also enjoined the Massachusetts, Rhode 
Island, and Connecticut NAACP branches to band together and became the first president of the New 
England Regional Conference of the NAACP (APA 1981:26). In 1963, LeCount became the legal adviser 
to the statewide NAACP Housing Committee, which worked toward the passage of a fair housing bill in 
Rhode Island (Newport Daily News 1963).” 
 
Paraphrased from the Historic Property Data Form, 68-76 Dorrance Street, Providence, RI, 2019, Available 
in the RIHS Collections 
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Historic Property Data Form, 68-76 Dorrance Street, Providence, RI, 2019, Available in the RIHS Collections 
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Document Analysis 
 

1. List some of the organizations Joseph LeCount was involved with.  
 
 
 
 
 
 
 
 

2. List three accomplishments LeCount achieved in his civil rights work. 
 
 
 
 
 
 
 
 

3. How are LeCount’s work and achievements celebrated and remembered 
today? 
 
 
 
 
 
 
 
 

4. What leadership qualities does LeCount’s work exemplify? 
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Document 3: Oral History Clip 
 
Below is an oral history clip recorded by Keith Stokes. Keith is interviewing Onna 
Moniz-John who is describing one of her high school teachers, Dr. Walker. Listen 
to the clip (and follow along with the transcription) then answer the following 
questions.  
 
Onna Moniz-John is a self-identified black, Cape Verdean woman who grew up 
on the East Side of Providence and then eventually in East Providence.  
 

 
 
 

 

 

 

Onna Moniz-John’s Oral History 

 

Oral History of Onna Moniz-John, recorded 
Spring 2018 in RI.  Interviewer is Keith Stokes.  
Courtesy of Rhode Island Historical Society, 
Rhode Island Black Heritage Society, and 
Rhode Island Historical Preservation and 
Heritage Commission with support from a 
grant by the National Park Service.  Image 
courtesy of the Rhode Island Historical 
Society. 

 

  

https://www.rihs.org/wp-content/uploads/2019/09/Unit-2-Lesson-3-OM.mp3
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Transcription 

Onna Moniz-John: By the time I got to high school, we had 2 black teachers. 

Keith Stokes: Is that East Providence High? 

Onna Moniz-John: Yeah. Because Dr. Walker and then Dr. [inaudible] and then 
my brother. Now there were other black teachers but in the [inaudible] family 
but they were in the elementary. So I wasn’t experiencing that but there were 
other black teachers. Black teachers started showing up. So that's when you 
knew things were changing. 

Keith Stokes: The dates now are like the 60s. Mid-60s/late 60s? 

Onna Moniz-John: Yeah. Dr. Walker was probably early 60s. My brother was 
there in ‘67. Izzy was already there. Dr. Walker was there long before Izzy. You 
could check that record. 

Keith Stokes: And Kenny Walker, he was like officiating all of the basketball 
games and was so well known around the state. 

Onna Moniz-John: He was everything.  

Keith Stokes: He always smoked that pipe. That’s how I remember him. 

Onna Moniz-John: He never got his just dues. He never got the 
acknowledgement and the recognition that he needed. And deserved. As a 
matter of fact, I’m a member of the Martin Luther King State [Holiday] 
Commission and the first time I got a chance to recommend someone [for an 
award], I recommended Dr. Walker. Even though he wasn’t our favorite in 
school. Because we were afraid of him. 

Keith Stokes: He was tough. 

 
Additional Information 
For more context on Dr. Walker’s accomplishments and why Onna Moniz-John 
may have wanted to nominate him for an award, read his obituary and this 
Providence College article.  
  

https://www.legacy.com/obituaries/providence/obituary.aspx?n=kenneth-r-walker&pid=191427241
https://news.providence.edu/dr-kenneth-walker-57-honored-lifetime-teaching-mentoring-giving
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Document Analysis 
1. Why do you think Onna Moniz-John said “you knew things were 

changing,” when she saw 2 black teachers at her high school? 
 
 
 
 
 
 
 
 
 
 

2. Why do you think Dr. Walker stuck out to Onna Moniz-John as a teacher 
at East Providence High? 
 
 
 

 

 

 

 

 

3. Based on what you heard in the clip and read about in the articles, would 
you describe Dr. Walker as a leader? Why or why not? 
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Document 4: Oral History Clip 
 
Below is another oral history clip recorded by Keith Stokes. Keith is interviewing 
Cliff Montiero who is describing Irving Fain, noted for working on fair housing laws 
in Rhode Island. Listen to the clip (and follow along with the transcription) then 
answer the following questions. 
 
Cliff Montiero is a self-identified black, Cape Verdean man who grew up on 
College Hill in Providence which, in the 1930s and 10940s when Mr. Montiero was 
growing up, had a large Black and Cape Verdean population. Mr. Montiero 
was active in the 1960s with voter registration and was very active in CORE and 
other civil rights organizations.

 

   
Cliff Montiero Oral History 

 

 

Oral History of Cliff Montiero, recorded Spring 
2018 in Johnston, RI.  Interviewer is Keith 
Stokes.  Courtesy of Rhode Island Historical 
Society, Rhode Island Black Heritage Society, 
and Rhode Island Historical Preservation and 
Heritage Commission with support from a 
grant by the National Park Service.  Image 
courtesy of the Rhode Island Black Heritage 
Society. 

 

https://www.rihs.org/wp-content/uploads/2019/09/Unit-2-Lesson-3-CM.mp3
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Transcription 

 
Cliff Montiero: Irving Fain, I met in the 1960s. I met him in the 60s when I was 
active in CORE. I was the President of CORE and he came in the office in late 
1963 and said he was there to talk about Fair Housing and that he’d like my 
support and all this other stuff. I said to him “Look, you own APEX and there’s no 
people of color at working at APEX and I need a job.”  
 
So, he became my employer. Then he (Irving Fain) would come by and see me 
and I would talk to him and I asked if he was buying something and he said 
“yeah, I want something.” And then we started talking and then he said he was 
putting it on credit and asked “doesn’t everybody use a credit card?” And I 
said, “poor people can’t afford to buy anything, they don’t have a credit card.” 
 
So, um, then I talked to him about the need to develop a housing program and 
then he started Hepzibah and he put me on the payroll of Hepzibah and he 
bought houses on Rochambeau Avenue and he bought houses in Cranston. 
 
Keith Stokes: Which drove people crazy. People weren’t happy about that. 
 
Additional Information 
For some context on the details Cliff Montiero mentions in his oral history, read 
this excerpt from the Historic Property Data Form created for Irving Fain’s house: 
 
“In 1965, Fain started the Hepzibah Realty Company as another experiment in 
fair housing based on ‘affirmative integration.’ Hepzibah purchased and 
rehabilitated multi-family housing in stable white neighborhoods in and around 
Providence but reserved one apartment in each building for a black family. By 
mid-1968, 95 white families and 35 black families occupied the company's 50 
houses.” 
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Document Analysis 
 

1. Why do you think Cliff Montiero thought it was important to point out to 
Irving Fain that there were no people of color working at his company? 
 
 
 
 

2. Brainstorm some ideas of why both Cliff Montiero and Irving Fain were 
concerned with fair housing. Why is that issue important to Civil Rights? 
 
 
 
 
 

3. The interviewer, Keith, ends this clip by responding to Cliff Montiero’s 
statements saying, “Which drove people crazy. People weren’t happy 
about that.” Why do you think people didn’t like what Hepzibah Realty 
Company was doing? 
 
 
 
 
 

4. Look at the excerpt from the Historic Property Data Form that follows the 
oral history clip. Do you think this method was effective to achieve “fair 
housing?” Why or why not?  
 
 
 
 
 
 

5. After listening to Cliff Montiero’s oral history and reading the excerpt 
describing Irving Fain, would you describe him as a leader? Why or why 
not? 
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Lesson 4: The Many Forms of Activism  
During this lesson, you will examine various types of primary sources that show 
how African heritage Civil Rights leaders in Rhode Island responded to injustice 
and fought for their rights. After analyzing the sources, you will then analyze and 
evaluate the methods being used today by your peers in the Providence 
Student Union to fight for educational rights. Throughout the lessons, you will also 
think critically about the language we use to describe different types of 
activism. 
 
Context: 
Today, we offer remember the “spirit” of action during the Civil Rights Movement 
to be centered on nonviolent action. While many did practice nonviolence, 
many others also engaged in different types of action. As this period became 
studied as “history,” nonviolence was championed, giving the illusion that it was 
the only course of action taken by those fighting for Civil Rights.  
 
It is important to remember that nonviolent action didn’t always mean being 
without protection. Nonviolent action meant not to incite violence to make your 
point. For example, protests and sit-ins would be considered nonviolent actions. 
However, nonviolent activists were sometimes armed with self-defense 
techniques and sometimes would have weapons at the ready if they needed to 
defend themselves in a situation that became violent.  
 
Nonviolent action also included detailed trainings that were often hosted in 
churches. One of the churches you’ll learn more about in this lesson, the Olney 
Street Baptist Church, held nonviolent classes in 1964 sponsored by CORE.  
 
The influence of Civil Rights activism can be traced to WWI and WWII veterans. 
Many African American soldiers in these wars saw the hypocrisy of fighting for 
freedom abroad while being denied freedoms at home. That legacy connects 
the experience of WWI and WWII veterans to the activism many of them 
championed and led in the 1960s and 1970s. To read more about all of this, 
please see the following links:  
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Charles E. Cobb, Jr., “This nonviolent stuff’ll get you killed,” 2014 guest blog, 
Washington Post, https://www.washingtonpost.com/news/volokh-
conspiracy/wp/2014/07/28/this-nonviolent-stuffll-get-you-killed/ 
World War I—Beginning of the Civil Rights Movement?, American Battle Monuments 
Commission, https://www.abmc.gov/learning-resources/lesson-plans/world-war-i-
beginning-civil-rights-movement 
 
Jarrett Bencks, “When World War I ended, the civil rights movement was just getting 
started,” 2018, https://www.brandeis.edu/now/2018/november/world-war-one-african-
americans.html 
 

Chad Williams, African-American Veterans Hoped Their Service in World War I 
Would Secure Their Rights at Home. It Didn't,” Time Magazine, 2018, 
https://time.com/5450336/african-american-veterans-wwi/ 

Catherine O’Donnell, “Black veterans were vital in the civil rights movement, says book 
by UW prof,” 2009, https://www.washington.edu/news/2009/11/05/black-veterans-
were-vital-in-the-civil-rights-movement-says-book-by-uw-prof/ 

Nonviolence training at the Center for Nonviolence & Peace Studies, University of 
Rhode Island, https://web.uri.edu/nonviolence/nonviolence-training/ 
 
  

https://www.washingtonpost.com/news/volokh-conspiracy/wp/2014/07/28/this-nonviolent-stuffll-get-you-killed/
https://www.washingtonpost.com/news/volokh-conspiracy/wp/2014/07/28/this-nonviolent-stuffll-get-you-killed/
https://www.abmc.gov/learning-resources/lesson-plans/world-war-i-beginning-civil-rights-movement
https://www.abmc.gov/learning-resources/lesson-plans/world-war-i-beginning-civil-rights-movement
https://www.brandeis.edu/now/2018/november/world-war-one-african-americans.html
https://www.brandeis.edu/now/2018/november/world-war-one-african-americans.html
https://time.com/5450336/african-american-veterans-wwi/
https://www.washington.edu/news/2009/11/05/black-veterans-were-vital-in-the-civil-rights-movement-says-book-by-uw-prof/
https://www.washington.edu/news/2009/11/05/black-veterans-were-vital-in-the-civil-rights-movement-says-book-by-uw-prof/
https://web.uri.edu/nonviolence/nonviolence-training/
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DO NOW Activity: In each box, fill in what you think of when you see each word 
or what you associate with each word. You can write sentences, synonyms, or 
draw to make your point.  
 

RESISTANCE 
 
 
 
 
 
 
 
 
 
 
 

PROTEST 

DEFENSE 
 
 
 
 
 
 
 
 
 
 
 

ACTIVISM 

 
 
Document 1: Historic Property Data Form 
 
The Olney Street Baptist Church is a part of the College Hill Historic District, listed 
on the National Register of Historic Places 
(https://www.nps.gov/subjects/nationalregister/what-is-the-national-
register.htm). In 2019, Olney Street Baptist Church was researched by The Public 
Archaeology Laboratory, Inc. (PAL) and in doing that research, PAL completed 
a Historic Property Data Form for the church. That form is on the next page. 
Read the form and complete the worksheet following the form.  

https://www.nps.gov/subjects/nationalregister/what-is-the-national-register.htm
https://www.nps.gov/subjects/nationalregister/what-is-the-national-register.htm
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Historic Property Data Form, 100 Olney Street, Providence, RI, 2019, Available in the RIHS Collections 
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Document Analysis 
 

1. When was the Olney Street Baptist Church building constructed? 
 
 
 

2. When was the Olney Street Baptist Church congregation started? 
 
 
 

3. How was the church significant in the Civil Rights Movement? List at least 2 
different ways. 

 
 
 
 
 
 
 
 

4. According to the Property Form, what was Reverend Percy A. Carter Jr.’s 
1962 article in the Providence Journal about? Use your own words to 
describe it. 

 
 
 
 
 
 
 
 

5. Why do you think Reverend Carter chose to respond by writing an article 
in the Providence Journal? What impact did his choice of action have or 
not have? 

 
  



2019 Rhode Island Historical Society    55 
 

Document 2: Newspaper Article 
 
Below is the article that Reverend Percy A. Carter Jr. wrote in the Providence 
Journal in 1962.  

 
How Far Away is Albany, Ga.?, 1962, Providence Journal, RIHS Collections 



2019 Rhode Island Historical Society    56 
 

1. Why do you think Reverend Carter titled his article “How Far Away is 
Albany, Ga.?” 

 
 
 
 
 
 

2. What incident is Reverend Carter responding to? What happened in that 
incident? 

 
 
 
 
 
 
 

3. Reverend Carter writes, 
  

“the answer to the August 2 incident and other incidents 
of a similar nature lies only partly in protest. That protest 
will become more effective only as there is an all-out 
effort on the part of the affected minority to mobilize its 
forces to effectively dramatize the problems that are to 
be brought to the attention of the reigning majority--and 
moreover to establish the injustices that exist. This might 
include any of several steps in this regard.” 

 
Then, he lists 5 steps that he believes should be taken by African 
Americans to fight for their rights. What are the 5 steps? 
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4. Reverend Carter uses the word “protest” many times in his article. Based 
on your responses from the “do now” activity--do you believe what he is 
calling for is protest? Is it resistance? Activism? Defense? A combination of 
these words? Write at least 8 sentences to support your answer.  
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Document 3: Oral History Clip 
 
Reverend Carter specifically mentions Martin Luther King Jr. and nonviolent 
protests in the second paragraph of his article. In the first oral history below, 
you’ll hear Cliff Montiero discuss his commitment to nonviolence and the actions 
he took after learning that Martin Luther King Jr. was assassinated. After listening, 
answer the questions. 
 
Cliff Montiero is a self-identified black, Cape Verdean man who grew up on 
College Hill in Providence which, in the 1930s and 1940s when Mr. Montiero was 
growing up, had a large Black and Cape Verdean population. Mr. Montiero 
was active in the 1960s with voter registration and was very active in CORE and 
other civil rights organizations.  

 

 
Cliff Montiero Oral History 

 

 

Oral History of Cliff Montiero, recorded Spring 
2018 in Johnston, RI.  Interviewer is Keith 
Stokes.  Courtesy of Rhode Island Historical 
Society, Rhode Island Black Heritage Society, 
and Rhode Island Historical Preservation and 
Heritage Commission with support from a 
grant by the National Park Service. Image 
courtesy of the Rhode Island Black Heritage 
Society. 

 

 

Transcription 

Keith Stokes: What happened the day Martin Luther King was assassinated? 
 
Cliff Montiero: I worked with the council of churches and had an office on the 
third floor. I get a phone call from one of my friends. I’m still active in CORE but 
I’m at the council of churches. He said Martin Luther King got killed by a white 
man. I was crazy for an hour, yelling and screaming. And then, I called a white 
man named Al, Albert. He ran the Unitarian church on Elmwood Avenue. Can’t 
think--Public Street comes down and goes across Elmwood Avenue. There’s a 
Unitarian church right there. I can’t think of the name of that. He calmed me 

https://www.rihs.org/wp-content/uploads/2019/09/Unit-2-Lesson-4-CM.mp3
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down. He was a white man. He calmed me down. He says ‘okay, what are we 
going to do?’ Before we know it, we were discussing going to the State House, 
putting together a candle vigil.  
 
Keith Stokes: Did that happen? 
 
Cliff Montiero: Yes it did. I went on the radio talking about my commitment to 
nonviolence and that the need to continue with nonviolence and the 
importance of supporting Dr. King’s dream. So everything I did was to push 
nonviolence.  
 
 
Document Analysis 
 

1. Cliff Montiero says that after he got the news that Martin Luther King, Jr. 
was assassinated, he was “crazy for an hour, yelling and screaming.” Why 
do you think that was? (Think about Cliff Montiero’s connection to religious 
organizations through the council of churches and involvement in CORE 
alongside thinking about Dr. King’s involvement in activism and use of 
religion.) 
 
 
 
 
 
 
 
 

2. Then, Cliff Montiero says he called a white man, Albert who ran a 
Unitarian church. Do your own research and describe a Unitarian church.  
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3. Why do you think he called Albert after getting news of the assassination? 
 
 
 
 
 
 
 
 

4. Cliff Montiero mentions, twice, that Albert was a white man. Why is that 
detail important to this recollection? 
 
 
 
 
 
 
 
 

5. What action do Cliff Montiero and Albert to decide to take? What do you 
think about their choice of action? 
 
 
 
 
 
 
 
 

6. Cliff Montiero’s clip ends with him saying “I went on the radio talking 
about my commitment to nonviolence and that the need to continue 
with nonviolence and the importance of supporting Dr. King’s dream. So 
everything I did was to push nonviolence.” What evidence does he give in 
the clip to prove his statement that he has a “commitment to 
nonviolence?” 
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7. Which of the four words from the “do now” activity would you use to 
describe Mr. Montiero’s actions? Why? 
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Document 4: Oral History Clip 
 
The next audio clip is from an oral history interview with Malcolm Farmer III. 
Malcolm Farmer is a self-identified white, Anglo-Saxon Protestant man and 
lawyer from Rhode Island who, during the summer of 1965, volunteered with the 
Lawyers Constitutional Defense Committee (LCDC) in Louisiana and Mississippi. 
He also volunteered at CORE with Cliff Montiero, advising people on legal rights.  
 
After listening, answer the questions that follow. 
 
 
Malcolm Farmer III Oral History  
Oral History of Malcolm Farmer III, recorded Spring 2018 in RI.  Interviewer is Keith Stokes.  
Courtesy of Rhode Island Historical Society, Rhode Island Black Heritage Society, and Rhode 
Island Historical Preservation and Heritage Commission with support from a grant by the National 
Park Service. 

 

Transcription 

Malcolm Farmer: He and I also had similar experiences about how many, how 
not nonviolent the Civil Rights Movement was, contrary to Dr. King’s incredible 
leadership and the strategic necessity for nonviolence. We represented the 
Deacons for Defense from Bogalusa in northern Louisiana and they were all 
armed. They had all been in the Korean War and they were in the woods 
outside demonstrations, packing, in case there was danger. Charlie Cobb, who 
taught at Brown for a while, spent, I think, 5 years in the [Mississippi] delta as a 
SNCC field worker. I got to know him when he was here. And he’s written a book 
about how the movement wasn’t all nonviolent. “This nonviolent stuff will get 
you killed” or something it’s called.  

  

https://www.rihs.org/wp-content/uploads/2019/09/Unit-2-Lesson-4-MF.mp3
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Document Analysis 
 

1. Malcolm Farmer’s clip begins by pointing out that the Civil Rights 
Movement wasn’t all nonviolent despite “the strategic necessity for 
nonviolence.” Brainstorm some ideas of why nonviolence would have 
been strategically necessary. (Think about who is writing, framing, and 
consuming mainstream news about civil rights activism. Who is making 
laws influenced by these events?) 
 
 
 
 
 
 
 
 

2. In the same sentence, Malcolm Farmer highlights “Dr. King’s incredible 
leadership.” Often, Dr. King is associated with nonviolent action and is 
identified as one of the most influential Civil Rights leaders. Why do you 
think many activists would embrace tactics other than Dr. King’s 
nonviolent ones? 

 
 
 
 
 
 
 

 
3. Malcolm Farmer points out that many members of the Deacons of 

Defense were Korean War Veterans. Think back to the context essay you 
read at the beginning of the lesson. Why is it important to know that 
members were war veterans?  
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4. Mr. Farmer says that the Deacons of Defense were “in the woods outside 
demonstrations, packing, in case there was danger.” What kind of danger 
would they be anticipating? 
 
 
 
 
 
 
 
 

5. In the clip, we hear about Charlie Cobb and his book “This Nonviolent 
Stuff’ll Get You Killed: How Guns Made the Civil Rights Movement 
Possible.” Here’s an overview of the book: 
 

Visiting Martin Luther King Jr. during the Montgomery, Alabama, bus 
boycott, journalist William Worthy almost sat on a loaded pistol. "Just for 
self-defense," King assured him. It was not the only weapon King kept 
for such a purpose; one of his advisors remembered the reverend’s 
Montgomery, Alabama, home as "an arsenal." Like King, many 
ostensibly "nonviolent" civil rights activists embraced their constitutional 
right to self-protection—yet this crucial dimension of the Afro-American 
freedom struggle has been long ignored by history. In This Nonviolent 
Stuff’ll Get You Killed, Charles E. Cobb Jr. recovers this history, describing 
the vital role that armed self-defense has played in the survival and 
liberation of black communities.  Drawing on his experiences in the civil 
rights movement and giving voice to its participants, Cobb lays bare 
the paradoxical relationship between the nonviolent civil rights struggle 
and the long history and importance of African Americans taking up 
arms to defend themselves against white supremacist violence.* 
 

Why do you think Charlie Cobb titled his book in this way?  
 
*overview from book’s page on Amazon: https://www.amazon.com/This-Nonviolent-
Stuffll-Get-Killed/dp/082236123X more about this book and Mr. Cobb can be explored 
through the Washington Post link at the end of the context essay in the beginning of this 
lesson.  

https://www.amazon.com/This-Nonviolent-Stuffll-Get-Killed/dp/082236123X
https://www.amazon.com/This-Nonviolent-Stuffll-Get-Killed/dp/082236123X
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6. This discussion about armed action ends right where the clip you listened 
to ended. Is there more you want to know? If you were to meet Mr. 
Farmer in person, what would you ask him? 

 
 
 
 
 
 
 
 

7. Which of the four words from the “do now” activity would you use to 
describe the Deacons of Defense’s actions? Why? 
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Document 5: Secondary Video 
 
These primary sources show us that there are many ways to respond to injustice 
and to fight for people’s rights. However, it is unfair and untrue to assume that 
African American leaders only fight for the rights of other African Americans. 
Throughout history, we’ve seen African American leaders at the head of 
movements to fight for women’s rights, disability rights, and LGBTQ rights among 
others.  
 
Today, the activists of the Providence Student Union, a diverse group of people, 
are showing us that young leaders can engage in activism so that all young 
people have the right to a civics education in school.  
 
Watch this video to learn more about the Providence Student Union. After 
watching the video, complete the questions listed below. 
 
**Content Warning for Teachers: There are two bleeped out curse words and 
one clear, not bleeped, curse word in this video. Please use this resource at your 
own discretion**  
 
https://www.pvdstudentunion.org/daily-
show?link_id=3&can_id=1d770d43f563abcf51ca1df919b85f99&email_referrer=e
mail_570845___subject_740686&email_subject=watch-us-on-the-daily-show-last-
night 
 
 
Document Analysis 
 

1. Why are Aleita Cook and Ahmed Sesay suing the government? 
 
 
 
 
 
 
 
 
 

https://www.pvdstudentunion.org/daily-show?link_id=3&can_id=1d770d43f563abcf51ca1df919b85f99&email_referrer=email_570845___subject_740686&email_subject=watch-us-on-the-daily-show-last-night
https://www.pvdstudentunion.org/daily-show?link_id=3&can_id=1d770d43f563abcf51ca1df919b85f99&email_referrer=email_570845___subject_740686&email_subject=watch-us-on-the-daily-show-last-night
https://www.pvdstudentunion.org/daily-show?link_id=3&can_id=1d770d43f563abcf51ca1df919b85f99&email_referrer=email_570845___subject_740686&email_subject=watch-us-on-the-daily-show-last-night
https://www.pvdstudentunion.org/daily-show?link_id=3&can_id=1d770d43f563abcf51ca1df919b85f99&email_referrer=email_570845___subject_740686&email_subject=watch-us-on-the-daily-show-last-night
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2. Why do Aleita and Ahmed think civics education is important? 
 
 
 
 
 
 
 
 

3. Which of the four words from the “do now” activity would you use to 
describe the actions of the Providence Student Union? Why? 
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Lesson 5: Who is Honored in Your Community? 
(This lesson works best when lesson 3, “Community Leaders” is completed first. Lesson 3 
provides helpful context for this activity) 
 
Pick something in your community named after a leader such as a school, a 
street, or a memorial. Research that person and find out why your community 
chose to publicly honor them and treat them as a leader.  
 
Write at least two paragraphs about what you found and one to two 
paragraphs about whether or not you agree with the decision.  Was this person 
a great leader? Why or why not? Is there someone else you think should be 
publicly honored in your community but isn’t?  
 
**As an example, you can look at this Rhode Island resolution that passed in 
2017 to change the name of Magee Street (named after a slave trader) to 
Bannister Street (named after 19th-century local black activists Edward and 
Christiana Bannister) in Providence. This article also describes the change** 
 
 

1. Who is the leader honored in your community? 
 
 
 
 

2. What is named after them? 
 
 
 
 

3. Write two paragraphs about what you found out through your research: 
 
 
 
 
 
 
 
  

http://providenceri.iqm2.com/Citizens/Detail_LegiFile.aspx?Frame=&MeetingID=4520&MediaPosition=&ID=15992&CssClass=
http://www.browndailyherald.com/2017/10/31/magee-street-renamed-bannister-st/
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4. Write one to two paragraphs about whether or not you agree with 
honoring this person. Was this person a great leader? Why or why not? Is 
there someone else you think should be publicly honored in your 
community but isn’t?  
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